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COURSE DESCRIPTION 
The purpose of this course is to help students “write effectively and confidently in their college courses across the 
curriculum and in their professional and personal lives” (College Board, AP English Course Description, 2010, p. 7). The 
course is organized according to the requirements and guidelines of the current AP English Course Description, and, 
therefore, students are expected to read critically, think analytically, and communicate clearly both in writing and speech. 
Prerequisite - Successful completion of Advanced Honors English I, Pre-AP English II, a summer assignment assigned 
by the AP instructor, and teacher recommendation 
_____________________________________________________________________________________________ 
REQUIRED TEXTS 
Catcher in the Rye: F. Scott Fitzgerald, In Cold Blood: Truman Capote, 1984: George Orwell, Everyday Use - Rhetoric at Work 
in Reading and Writing: Hephzibah Roskelly & David Jolliffe, Various essays and speeches 
_____________________________________________________________________________________________ 
MEANS OF EVALUATION  
The list below generally describes the assignments that each student will be expected to complete during the course. 
Guidelines for each assignment will be distributed individually.   
 
GRADE BREAKDOWN 
Assessments (See following pages)  (50%) 
Notebooks/Classwork  (30%) 
Homework  (20%) 
Marking Period (100%) 
 
GRADING SCALE 
 

Letter Grade  Numerical Equivalent  Letter Grade  Numerical Equivalent 

A+  97 - 100%  C+  77 - 79% 

A  94 - 96%  C  74 - 76% 

A-  90 - 93%  C-  70 - 73% 

B+  87 - 89%  D+  67 - 69% 

B  84 - 86%  D  65 - 66% 

B-  80 - 83%  F  0 - 64% 

 
● An “A” grade represents outstanding work that is good enough to be shown to other students as an example. 
● A “B” grade indicates better than average work that demonstrates excellent effort and understanding. 
● A “C” grade is assigned to work that demonstrates competence but does not display any attempt to shine. 
● A “D” grade indicates work that is lacking in some important way. 
● An “F” is a failing grade. It will be given if an assignment or exam is not submitted or is extremely poorly 

executed, or in the case of plagiarism or other failure to adhere to norms of academic honesty. 
 
CLASS PROCEDURES 
Upon entering Room A207 from the South Door, it is the responsibility of the student to: 

1) Take binder from shelf 



2) Pick up any handouts labeled for the day’s lesson 
3) Find seat and locate materials for the day (novels, worksheets, homework) 
4) Begin Do Now (if applicable) 
5) Turn in any completed classwork into the tray for your period on your way out 
6) Exit through the North Door when you are dismissed 

LATE WORK  
Written assignments are due at the beginning of each period. Any late HOMEWORK assignment will be automatically 
deducted 50%.  Students may complete that assignment to receive up to the leftover 50% within one calendar week of 
the original due date.  Assessments will be penalized 10% off each calendar day late, unless otherwise specified in the 
assignment sheet. 
 
If a student is absent, it is their responsibility to get assignments from their teachers. Students who are absent on a due 
date need to turn in their work the following day that the class meets at the start of class. If students are absent when 
major assignments are due, they must turn in their work the next calendar day, unless otherwise specified. 
_____________________________________________________________________________________________ 

 
ABSENCES/TARDIES 
Attendance is mandatory. Students accruing more than ten unexcused absences in one class will receive a failing grade. 
This does not include excused absences which are religious observances, approved campus activities or field trips, or a 
serious illness, medical / family emergency. Excused absences require official written documentation (such as a signed 
note from a parent, physician, or teacher). 
 
Students are expected to arrive to each class on time. Students will be marked tardy if they are not in their seats by the 
time the bell rings. Students who arrive more than thirty minutes late to a class will be marked absent. Chronic lateness 
will negatively impact student grades. Three tardies equal one unexcused absence.  
 
UNIFORM 
Students are to be in uniform at all times. The uniform consists of an ALA black or maroon polo, khakis, and 
closed-toed shoes. Other acceptable garments include crew neck sweaters, fleeces, cardigans, or ALA track jackets in 
black, maroon, navy, or white. These garments must be solid colored and should not have any designs or stripes.  
Polo shirts must always be worn underneath these garments. Hooded sweatshirts and denim are not allowed in any way. 
Student cannot wear these garments through their arms. Students who have any concerns regarding uniforms should 
reach out to any ALA teachers or administrators who will help resolve any issues discretely.  
 
FOOD/DRINKS 
Students are not permitted to eat or drink anything other than water unless it is provided by the teacher and during 
Advisory/Study Hall. Students are expected to be courteous and clean up after themselves.  
 
ACCEPTABLE USE OF TECHNOLOGY  
Students should conduct themselves professionally at all times. Each teacher will determine when technology may be 
used in the classroom. Any inappropriate use of laptops or phones (such as texting, internet browsing, Facebook/ 
Twitter, etc) will negatively impact student grades. Teachers reserve the right to confiscate laptops/phones until the end 
of the period. If further issues arise, administration will confiscate phones for the rest of the day and notify parents.  
 
OFFICE HOURS 
Teachers are available to help students in their classrooms each day until 3:15 pm. In addition, teachers hold office hours 
from 2:45 - 4:00 pm once a week so that students can discuss their work in the course and ask questions. Students are 
encouraged to attend office hours to seek extra support. If a student cannot make a teacher’s scheduled office hours, 
they should contact them directly to set up a meeting.  
 
HALL PASSES  
Students should obtain a Hall Pass from a teacher to use the restroom or travel within ALA. Students are also required 
to sign-in/out when leaving and re-entering a classroom. A separate written pass is required to go to the nurse. Students 
cannot leave any given class during the first or final five minutes of a 45 or 60-minute class or the first and final ten 
minutes of a 90-minute class. This is known as the 5/5 rule for 45/60-minute classes and the 10/10 rule for 90-minute 
classes.  
 
ACADEMIC DISHONESTY 
Students are expected to maintain the highest level of academic integrity. When using ideas, words, and short passages 
from other people's writing, students are required to acknowledge the source. Failure to acknowledge the contribution of 



others is considered plagiarism. Submitting plagiarized work, failing to properly cite or fabricating sources, and any other 
academic dishonesty will not be tolerated and will automatically result in a failing grade for the given assignment and 
further disciplinary action. Students will not be allowed to make up any plagiarized work for credit. Plagiarism includes 
copying directly from the internet, a book or article, or another student’s work (with or without their permission). In 
order to avoid these issues, students are encouraged to speak with any teacher or administrator if they have any 
questions (no matter how small) about their work or citing sources.  
 
 
TEACHER’S MESSAGE 
 

“We are all apprentices in a craft where no one ever becomes a master.” -Ernest Hemingway 
 
This class is the continuation of what will be a lifetime of analytical thinking and application.  The ongoing, layered 
relationship between the speaker, the audience, and the argumentative message drives everything that we will read and 
produce in this class and beyond.   You will dig deeper than ever before in your reading and understanding of rhetoric. 
You will grow stronger as both a student and a citizen.  As you develop your own skills in rhetorical and argumentative 
analysis, you will peel back the layers in which these skills shape the world.   
 

 
 

ABBOTT LAWRENCE ACADEMY 
AP English Language and Composition Syllabus – 2017-2018 

Scoring Components  Page(s) 
SC1 The course requires students to write in several forms (e.g., narrative, expository, analytical, and argumentative 
essays) about a variety of subjects (e.g., public policies, popular culture, personal experiences). 

2, 5 

SC2 The course requires students to write essays that proceed through several stages or drafts with the revision 
incorporating, as appropriate, feedback from teachers and peers. 

2, 5, 7 

SC3 The course requires students to write in informal contexts (e.g., imitation exercises, journal keeping, 
collaborative writing, and in-class responses) designed to help them become increasingly aware of themselves as 
writers and/or aware of the techniques employed by the writers they read. 

3, 4, 5, 6 

SC4 The course requires students to produce one or more expository writing assignments. Topics should be based 
on readings representing a wide variety of prose styles and genres and might include such topics as public policies, 
popular culture, and personal experiences. 

4, 5, 6, 7 

SC5 The course requires students to produce one or more analytical writing assignments. Topics should be based on 
readings representing a wide variety of prose styles and genres and might include such topics as public policies, 
popular culture, and personal experiences. 

3, 5, 6 

SC6 The course requires students to produce one or more argumentative writing assignments. Topics should be 
based on readings representing a wide variety of prose styles and genres and might include such topics as public 
policies, popular culture, and personal experiences. 

4, 5 

SC7 The course requires nonfiction readings (e.g., essays, journalism, political writing, science writing, nature 
writing, autobiographies/biographies, diaries, history, criticism) that are selected to give students opportunities to 
explain an author’s use of rhetorical strategies or techniques. If fiction and poetry are also assigned, their main 
purpose should be to help students understand how various effects are achieved by writers’ linguistic and rhetorical 
choices. 

3, 4, 5, 6 

SC8 The course requires students to analyze how visual images relate to written texts and/or how visual images 
serve as alternative forms of texts. 

3, 4, 5, 6 

SC9 The course requires students to demonstrate research skills and, in particular, the ability to evaluate, use, and 
cite primary and secondary sources. 

3, 4, 7 

SC10 The course requires students to produce one or more projects such as the researched argument paper, which 
goes beyond the parameters of a traditional research paper by asking students to present an argument of their own 
that includes the synthesis of ideas from an array of sources. 

3, 7 

SC11 Students will cite sources using a recognized editorial style (e.g., Modern Language Association (MLA), The 
Chicago Manual of Style, American Psychological Association (APA), etc.). 

3, 7 



SC12 The AP teacher provides instruction and feedback on students’ writing assignments, both before and after the 
students revise their work that help the students develop a wide-ranging vocabulary used appropriately. 

2, 7 

SC13 The AP teacher provides instruction and feedback on students’ writing assignments both before and after the 
students revise their work that help the students develop a variety of sentence structures. 

2, 5 

SC14 The AP teacher provides instruction and feedback on students’ writing assignments, both before and after the 
students revise their work that help the students develop logical organization, enhanced by specific techniques to 
increase coherence. Such techniques may include traditional rhetorical structures, graphic organizers, and work on 
repetition, transitions, and emphasis. 

2, 5, 7 

SC15 The AP teacher provides instruction and feedback on students’ writing assignments both before and after they 
revise their work that help the students develop a balance of generalization and specific, illustrative detail. 

2, 7 

SC16 The AP teacher provides instruction and feedback on students’ writing assignments both before and after they 
revise their work that help the students establish an effective use of rhetoric including controlling tone and a voice 
appropriate to the writer’s audience. 

2, 4, 7 

 
 
 
   



Detailed Grading System: 
 
Essays 30%: Most essays are first written as in-class essays and graded as rough drafts. Rough drafts are self-edited and 
peer edited before students type the final copies. [SC2] Final copies make up 30 percent of the six weeks’ grade. Rough 
drafts and editing assignments are part of the daily work, which is 20 percent of the six weeks’ grade. Students must 
submit all drafts with final copies. Graded final copies are kept in a portfolio that counts as part of the final exam grade 
for the semester.  Essays will respond to a variety of subjects and cover a wide range of writing purposes, including 
analytical, argumentative, expository, and narrative. [SC1] 
 
Tests 10%: Most tests consist of multiple-choice questions based on rhetorical devices and their function in given 
passages. Some passages are from texts read and studied in class, but some passages are from new material that students 
analyze for the first time to simulate the rigors of the AP English Language and Composition exam. 
 
Quizzes 10%: Quizzes are used primarily to check for reading and basic understanding of a text. Units will usually have 
at least one quiz on vocabulary from the readings. Also, each unit has at least one quiz on grammatical and mechanical 
concepts reviewed in daily tasks as well as from the discussions and/or annotations of syntax from the readings to better 
assess authorial intent. 
 
Daily Homework 20% and Classwork 30%: Daily assignments consist of a variety of tasks. Some of these tasks involve 
individual steps leading to a larger product, such as plans, research, drafts, and edits for an essay. Other daily tasks 
consist of grammar reviews, vocabulary exercises, annotation of texts, and fluency writing. [SC12] 
 
Most lessons begin with a warm-up or anticipatory task. These focus on a grammatical or writing concept that connects 
to the day’s reading assignment. (Items for these mini-lessons are from PSAT/NMSQT® practice tests, SAT® 
preparation booklets, Harbrace College Handbook, and Glencoe Grammar and Composition Handbook.) Students do these 
exercises during the first five minutes of the class period. 
 
Course Organization 
The course is organized by themes. (See syllabus.) 
 
Each unit requires students to acquire and use rich vocabulary, to use standard English grammar, and to understand the 
importance of diction and syntax in an author’s style. Therefore, students are expected to develop the following through 
reading, discussion, and writing assignments: 

● a wide-ranging vocabulary used appropriately and effectively; [SC12] 
● a variety of sentence structures, including appropriate use of subordination and coordination; [SC13] 
● logical organization, enhanced by specific techniques to increase coherence, such as repetition, transitions, and 

emphasis; [SC14] 
● a balance of generalization and specific illustrative detail; and [SC15] 
● an effective use of rhetoric including controlling tone, establishing and maintaining voice, and achieving 

appropriate emphasis through diction and sentence structure (College Board, AP English Course Description, 
2010, p. 9.) [SC16] 

For each reading assignment students must identify the following: 
● Thesis or Claim 
● Tone or Attitude 
● Purpose 
● Audience and Occasion 
● Evidence or Data 
● Appeals: Logic, Character/Credibility, Emotion 
● Assumptions or Warrants 
● Style (how the author communicates his message—rhetorical mode and rhetorical devices, which always 

include diction and syntax) 
● Organizational patterns found in the text (i.e., main idea detail, comparison/contrast, cause/effect, extended 

definition, problem/solution, etc.) 
● Use of detail to develop a general idea 

 
Syllabus: 
Introduction: AP English Course Description, Class Rules and Responsibilities, Grading System, Rhetorical Terms 
(Definitions), Rhetorical Modes, Rhetorical Devices 
 
UNIT 1: Language and Identity 



How does language shape and communicate our identity?  How does the language we use reveal who we are? 
 
Reading: 

● Amy Tan, Mother Tongue 
● James Baldwin, If Black English Isn’t a Language, Then Tell Me, What Is? 
● Malcolm X, Learning to Read 
● Frederick Douglass, Learning to Read and Write 
● David Sedaris, Me Talk Pretty One Day 
● George Orwell, Politics and the English Language [SC7] 

Students do an annotated reading of these essays. They are responsible for identifying and understanding its elements: 
characterization, setting, initial incidents, conflicts, climaxes, resolutions, and conclusions, as well as identify and 
comment on the rhetorical and stylistic choices that the author makes. [SC3] 
 
Readings on Current Events: 

● Theme-related articles, articles that reflect claims or central ideas made by the authors studied in this unit, 
submissions from students with teacher’s approval that have been selected to give students opportunities to 
explain an author’s use of rhetorical strategies or techniques 

Viewing: 
● U.S. Census Bureau, Language Use in the United States 
● Jim Cummins, The Effects of Bilingualism 
● Visual Arguments on relevant social issues and other submissions from students with teacher’s approval [SC8] 

Assessments: 
● Quizzes: Students are given a quiz on most readings. These check for understanding of meaning and strategies. 
● Quiz: Vocabulary from readings 
● Quiz: Grammar (from warm-up exercises, syntax discussions, and/or reading annotations) 
● Test: Definitions of rhetorical modes and devices 
● Composition: Rhetorical Analysis 

● Prompt:  Write an essay comparing and contrasting the experiences of Frederick Douglass and 
Malcolm X as they learned to read and write. Analyze the appeals to logic, emotion, and credibility in 
both. [SC5] 

● Composition: Synthesis 
● Prompt:  Consider the relationship between what a person’s identity is and what a person’s language 

is.  This relationship has led many people to explore what their language conveys about them: both 
their views of themselves as well as their perceptions to others.  Does language only shape our 
identity, simply communicate or reveal our identity, a combination of the two, or something else 
completely? [SC9, SC10, SC11] 

 
UNIT 2: Education 
Essential Question: How do we learn? What are the goals of formal education? What role does education serve in the 
community?  To what extent do our schools serve the goals of true education? 
 
Reading: 
 

● J.D. Salinger, The Catcher in the Rye 
● Ralph Waldo Emerson, From Education 
● James Baldwin, A Talk to Teachers 
● Francine Prose, I know Why the Caged Bird Cannot Read 
● Leon Botstein, Let Teenagers Try Adulthood 
● Sherman Alexie, Superman and Me 
● Margaret Talbot, Best in Class 
● David Foster Wallace, This Is Water... 
● Kyoko Mori, School 
● Plato, The Death of Socrates: Crito from Phaedo 
● Plato, The Allegory of the Cave 
● Steven Spender, An Elementary Classroom in a Slum (Poetry) 
● Eavan Boland, In Which the Ancient History I Learned in Not My Own (Poetry) [SC7] 

 



Students do an annotated reading of these essays. They are responsible for identifying and understanding its elements: 
characterization, setting, initial incidents, conflicts, climaxes, resolutions, and conclusions, as well as identify and 
comment on the rhetorical and stylistic choices that the author makes. [SC3] 
 
Readings on Current Events: 

● Theme-related articles, articles that reflect claims or central ideas made by the authors studied in this unit, 
submissions from students with teacher’s approval that have been selected to give students opportunities to 
explain an author’s use of rhetorical strategies or techniques 

Viewing: 
● Excerpt from Waiting for “Superman” and analyze union benefits and detriments of teacher unions on school 

progress and reform [SC8] 
Assessments: 

● Quizzes: Students are given a quiz on most readings. These check for understanding of meaning and strategies. 
● Quiz: Vocabulary from readings 
● Quiz: Grammar (from warm-up exercises, syntax discussions, and/or reading annotations) 
● Test: Definitions of rhetorical modes and devices to help students understand how various effects are achieved 

by writers’ linguistic and rhetorical choices. 
● Composition: Write a letter to your school district expressing your opinions on aligned standards for education. 

Offer a suggestion or solution based on your researched understanding of the status quo.  Anticipate your 
audience’s knowledge level, concerns, values, needs, and possible biases about the claim. [SC4, SC9, SC16] 

● Composition: Compare Emerson’s claims about ideal education to your own experiences. [SC6] 
 
UNIT 3: Ethics and the Human Responsibility to the Community 
What are our responsibilities to each other, and how do those responsibilities shape our lives? What is the relationship of 
the individual to the community? 
 
Reading: 

● Stephanie Ericsson, The Ways We Lie 
● Nancy Mairs, On Being a Cripple 
● George Orwell, Shooting an Elephant 
● Garrett Hardin, Life Boat Ethics: The Case Against Helping the Poor 
● Bertrand Russell, The Happy Life 
● Peter Singer, The Singer Solution to World Poverty 
● Barbara Lazear Ascher, On Compassion 
● Anna Quindlen, Homeless 
● Lars Eighner, On Dumpster Diving 
● Hayden Carruth, Notes on Poverty 
● John Betjeman,  In Westminster Abbey [SC7] 

Students do an annotated reading of these essays. They are responsible for identifying and understanding its elements: 
characterization, setting, initial incidents, conflicts, climaxes, resolutions, and conclusions, as well as identify and 
comment on the rhetorical and stylistic choices that the author makes. [SC3] 
 
Readings on Current Events: 

● Ian Clark, “Obesity: Ethical Dilemma and Public Health Challenge” 
● Joshua Rozenberg, “Police Face New Ethical Dilemma in Increasingly Digital World” 
● Other submissions from students with teacher approval 

Viewing: 
● Visual Arguments on relevant social issues and other submissions from students with teacher’s approval [SC8] 

Assessments: 
● Quizzes: Students are given a quiz on most readings. These check for understanding of meaning and strategies. 
● Quiz: Vocabulary from readings 
● Quiz: Grammar (from warm-up exercises, syntax discussions, and/or reading annotations) 
● Composition: Memoir – Select a moment from memory, an experience that has stayed with you where you 

confronted an ethical dilemma. In a well-written essay, recreate that experience, then analyze it, figuring out 
what it means to you. [SC1, SC4, SC5] 

● Composition: Reading Garrett Hardin and Anna Quindlen, one gets a similar view of mankind but with 
radically different suggestions for its management.  Using your own critical understanding of contemporary 
society as evidence, write a carefully argued essay that explains your support of either Hardin or Quindlen.  Be 
sure that your essay is well organized and that it moves smoothly from one idea to another so that your reader 



can easily follow your development of each point.  Your essay will be peer reviewed and evaluated by the 
instructor on the elements of organization and varied sentence structures. [SC2, SC6, SC13, SC14] 

 
UNIT 4: The Human Condition 
Which is more important to a person’s development: nature or nurture? To what extent are we “products of our 
environment”?  When are we not responsible for our own beliefs or behaviors? 
 
Reading: 

● Truman Capote, In Cold Blood 
● Steven Pinker, “The Blank Slate” 
● Tillie Olsen, “I Stand Here Ironing” 
● Sam Harris, Free Will 

 
Readings on Current Events: 

● Kevin Helliker, “Capote Classic ‘In Cold Blood’ Tainted by Long-Lost Files” 
● Shannon McFarland, “Did ‘In Cold Blood’ killers murder Sarasota’s Walker family in ‘59” 
● Laura Miller, “Truman Capote’s Greatest Lie” 

Viewing: 
● Crime Scene Photos 
● Photo galleries of Perry Smith and Dick Hickock 
● Clips from Capote[SC8] 

 
Assessments: 

● Quizzes: Students are given a quiz on most readings. These check for understanding of meaning and strategies. 
● Quiz: Vocabulary from readings 
● Quiz: Grammar (from warm-up exercises, syntax discussions, and/or reading annotations) 
● Composition: After carefully reading the excerpt, write a well-organized essay in which you characterize 

Capote’s view of Holcomb, Kansas, and analyze how Capote conveys this view. Your analysis may consider 
such stylistic elements as diction, imagery, syntax, structure, tone, and selection of detail. [SC5] 

● Composition: Consider Capote’s voice in the narrative. (What person is it written in? Is he objective or 
subjective?) How does the voice used affect the book as whole? [SC4, SC5] 

 
UNIT 5: Informed Citizenship 
What are the roles and responsibilities of citizens and government in a democratic society?  What effect does a 
democratic government have on society? 
 
Reading: 

● George Orwell, 1984 
● Henry David Thoreau,  Civil Disobedience 
● Thomas Jefferson,  The Declaration of Independence 
● Aristotle, A Definition of Justice 
● Martin Luther King, Jr., Nobel Prize Acceptance Speech 
● Remark of Senator Robert F. Kennedy to the Cleveland City Club, 1968 
● American University Commencement Address—John F. Kennedy, 1963 
● Lincoln, Abraham, The Gettysburg Address 
● Norman Stock, What I Said 
● Julia Ward Howe, Battle-Hymn of the Republic 
● Wilfred Owen, Dulce et Decorum Est [SC7] 

 
Students do an annotated reading of these essays. They are responsible for identifying and understanding its elements: 
characterization, setting, initial incidents, conflicts, climaxes, resolutions, and conclusions, as well as identify and 
comment on the rhetorical and stylistic choices that the author makes. [SC3] 
 
Readings on Current Events: 

● Theme-related articles, articles that reflect claims or central ideas made by the authors studied in this unit, 
submissions from students with teacher’s approval 

Viewing: 
● David, Jacques-Louis, The Death of Socrates 
● Selections from National Endowment for the Humanities, Picturing America[SC8] 



Assessments: 
● Quizzes: Students are given a quiz on most readings. These check for understanding of meaning and strategies. 
● Quiz: Vocabulary from readings 
● Quiz: Grammar (from warm-up exercises, syntax discussions, and/or reading annotations) 
● Composition: After reading Plato’s “The Death of Socrates” and writing about the emotions reflected therein, 

examine closely David’s painting The Death of Socrates. Write a short essay comparing and contrasting the 
emotions elicited by the painting with those elicited by Plato’s text. Be sure to show how Plato’s key words can 
draw images similar to David’s painting. [SC4] 

● Composition: Prompt: What is the individual’s duty to his government? What is the government’s duty to the 
individual? In an essay that synthesizes and uses for support at least four of the readings from this unit, discuss 
the obligations of individuals within a society. You must also find and use two additional sources in support of 
the topic. These sources should be credible and represent both primary and secondary sources. Remember to 
attribute both direct and indirect citations. Refer to the sources by authors’ last names or by titles using MLA 
format. Avoid mere paraphrase or summary. [SC9, SC10, SC11] 

 
Unit 6:  Research Paper: The Documented Essay [SC2, SC9] 
Task and Prompt: 

● Conduct your own search to choose a current event that reflects one of the themes that we studied this 
semester. 

● Research the topic through different types of sources (newspapers, magazines, news stories, interviews, online 
sources, radio broadcasts, visuals, etc.), evaluating sources for credibility and appropriateness. 

● Take careful notes, making sure that you cite your sources accurately using MLA format. 
● Develop an argument about this topic. 
● Establish a claim. 
● Then synthesize your research and integrate a variety of sources into a coherent, well-written essay. 
● Use the sources to support your position; avoid mere paraphrase or summary. 
● Your argument should be central. 
● Apply appropriate academic and technical vocabulary to enhance your claim [SC12] 
● Remember to attribute both direct and indirect citations using MLA format. (Give credit where credit is due.) 
● Create a Works Cited page using MLA format. [SC11] 
● Plagiarism will result in a zero. 
● Resubmit and edit after peer and teacher feedback on argument organization, coherence, detail, and  [SC14, 

SC15, SC16] 
 
Final Exam: 
Students have two hours to take their final exam; it is worth 20 percent of the semester average. (There are 18 weeks in a 
semester. Each six weeks’ grading period is worth 20 percent of the semester average.) 
 
Part 1: Multiple Choice This section is interpretation of new material. Students read four passages and answer 45 to 55 
questions. Reading selections and questions are similar to those on the AP Released English Language Exam. 
 
Part 2: Free Response Students have one hour to write an in-class essay. The prompt asks for rhetorical analysis, 
comparison/contrast, or argumentation. This essay is graded on the AP rubric, or nine-point scale. 


