
Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Year at a Glance 

Subject:    Pre-AP World History           Grade: 9 

 

  

Unit Title Time Allocation 
(# 0f weeks 
based on 38 

weeks in school 
year) 

Essential 
Questions 
(for unit) 

Core 
Text/Supplementa

l Learnings 
(include major 

references) 

Performance 
Tasks 

(How will you 
know that 

students have 
mastered the 

taught 
concepts) 

1. 
Historical 
Thinking Skills 
 

2 weeks How can I read, 

write, and argue 

like a historian? 

 
Who owns 

history? 

 

 

 

Persuasive writing 
checklist 
 
News articles  
 
Textbook 
 
 

Persuasive 
Writing: Who 
owns history? 
 
Primary and 
Secondary 
Source Analysis  
 
In-class writing 

2. 
Technological 

and 

Environmental 

Transformations 

4 weeks  In what ways did 

the Neolithic 

Revolution lead 

to new and more 

complex 

economic and 

social systems 

within human 

societies after 

10,000 B.C.E.? 

 
What makes a 

civilization 

successful?  

 
What is 

“civilization”?  
 Who is 

“civilized”?  

 
How does the 

Cave Paintings 
 
Epic of Gilgamesh 
 
Hammurabi’s Code 
 
Harkhuf's 
Expeditions to Nubia 
 
Stela from the tomb 
of Mentuhotep  
 
Declaration freeing 
slaves  
 
Hymn to Osiris 
 
Rig-Veda on Indra 
 
The Mundaka 
Upanishad on the 
Nature of Brahman 
 

Document-Based 
Question (DBQ) 
Outline 
 
Continuity and 
change over time 
(CCOT) Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debate 
 
In-class writing 
 
Primary and 
Secondary 
Source Analysis  



definition of 

“civilized” 

depend upon 

unique cultural 

factors that 

developed in 

different regions? 

 

Peasant’s Protest 
 
The Creation of 
Humanity According 
to the Popol Vuh 
 
Textbook 
 

 

3. Organization 
and 
Reorganization 
of Human 
Societies 
 

5-6 weeks To what extent 

was the 

organization and 

reorganization of 

human societies 

between 600 

B.C.E. and 600 

C.E. the result of 

internal changes 

and external 

challenges, 

including 

environmental 

challenges?  

 
How did belief 

systems reinforce 

and/or alleviate 

social 

hierarchies?  

 
Why did rulers of 

states have to 

legitimize their 

power? 
How is power 

gained, used, and 

justified? 

 

Zarathustra on Good 
and Evil 
 
Confucius Readings 
 
Daoist Readings 
 
Buddhism Reading 
 
Diskobolos 
 
Odyssey 
 
Plato Readings 
 
St. Cyprian Reading 
 
Textbook 
 
 

Mini DBQ  
 
CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debate 
 
Presentation 
 
In-class writing 

4. 
Regional and 

Transregional 

Interactions 

5-6 weeks What were the 

primary causes 

and 

consequences of 

the expansion 

and 

intensification of 

communication 

and exchange 

networks 

between 600 C.E. 

Du Fu Reading 
 
The Quran  
 
Pope Gregory II 
Reading 
 
Crusades Maps and 
Readings 

DBQ  
 
CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 



and 1450? 

 
What is the value 

in studying 

cultural areas vs. 

states and why?  

 
 Did changes in 

this period occur 

more from the 

effects of 

nomadic 

migrations or 

urban growth?  

 
 To what extent 

did economic 

networks overlap 

during this 

period? 

 

 
Class Debates 
 
Presentations 
 
In-class writing 
 
Primary and 
Secondary 
Source Analysis  
 
Persuasive 
Writing 

5. 
Global 

Interactions 

4 weeks To what extent 

did technological 

and cultural 

developments 

within human 

societies result in 

the “globalizing” 

of 

communication 

and exchange 

networks 

between 1450 

and 1750? 

 
In what ways did 

the 

communication 

and exchange 

networks during 

this era reflect 

changes from 

and continuities 

with exchange 

networks in the 

previous period 

of world history? 

Marco Polo Reading 
 
Ibn Battuta Reading 
 
Black Plague Reading 
 
Renaissance Art 
 
Columbus Reading 
 
Columbian Exchange 
Map 
 
 
 
  

DBQ  
 
CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debates 
 
Presentations 
 
In-class writing 
Persuasive 
Writing 
 
Primary and 
Secondary 
Source Analysis  



 
To what extent 

did Europe 

become 

predominant in 

the world 

economy during 

this period? 

Why? 

 
6. 
Industrialization 

and Global 

Integration 

 

 7 weeks Why might this 

period in world 

history be 

considered the 

“Age of 

Revolution”? 

 
What were the 

causes and 

consequences of 

these 

revolutions?  

 
How effective 

were 

revolutionaries in 

achieving their 

goals?  

 
Why might this 

time period be 

considered the 

“Age of 

Imperialism”?  

 
How did 

revolutions in 

one part of the 

world compare 

with those in 

another part of 

the world? 

Consider both 

causes and 

consequences. 

 

95 Thesis  
 
Versailles Pictures 
 
Peter the Great 
Political Cartoon 
 
Adam Smith’s the 
Wealth of Nations  
 
Galilei Reading 
 
Motecuzoma 
Reading 
 
Early settlers in 
North America 
readings 
 
Middle 
Passage/Slavery 
Readings 
 
The Social Contract 
  
Declaration of Rights 
of Man  
 
Factory Act 1833 
 
Communist 
Manifesto 
 
 
 
 
 
 
 

DBQ  
 
CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debates 
 
Presentations 
 
In-class writing 
Persuasive 
Writing 
 
Primary and 
Secondary 
Source Analysis  



 
 
 
 
 
 
 
 
 
 
 
 

7. 
Accelerating 

Global Change 

and 

Realignments 

 

6 weeks To what extent 

does ideology 

play a role in 

explaining the 

frequency and 

duration of 

conflict in the 

20th century? 

 
What are the 

economic, social, 

and political 

characteristics of 

globalization? 

  
Does 20th-

century 

globalization 

represent a new 

phenomenon in 

world history? 

Why or why not? 

  
In what ways 

does popular 

culture (art, film, 

sport, etc.) reflect 

the major 

political, 

economic, and 

social issues of 

the time period?  

 

White Man’s Burden  
 
Origins of Species 
 
14 Points 
 
FDR Speech 
“Nothing To Fear…” 
 
Hind Swaraj 
 
WWII Propaganda 
posters 
 
China’s Marriage 
Law 1949 
 
Textbook 
 
 

DBQ  
 
CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debates 
 
Presentations 
 
In-class writing 
Persuasive 
Writing 
 
Primary and 
Secondary 
Source Analysis  

8. AP Review  4 weeks How can I be Textbook  
 

DBQ  
 



successful as an 

AP student? 

 
How can I score 

high on an AP 

exam to earn 

college credit?  

Chapter Notes  
 
 

CCOT Question 
Essay 
 
Compare and 
Contrast Essay  
 
Unit Test 
 
Reading Quizzes 
 
Class Debates 
 
Presentations 
 
In-class writing 
Persuasive 
Writing 
 
Primary and 
Secondary 
Source Analysis  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Essential Questions How can I read, write, and argue like a 

historian? 

 
Who owns history? 

Learning Objectives for Unit Students will be able to analyze primary and secondary sources 
using the AP graphic organizer. 
Students will be able to incorporate evidence into their 
persuasive writing.  
Students will be able to organize their notes following the 
History Department format. 

Performance tasks: Formative and Summative Formative: Who Owns History persuasive letter and source 
graphic organizer  

CC 
Standards
/ 
Lawrence 
Standards 

Language  
Objective
s 
The reading,  
speaking, writing, 
 and listening skills  
will you teach,  
re-teach, or review 
 so students will be  
able to explain and  
apply the content, 
skills, and/or 
procedures. 

Academic 
Language 
The formal-
language skills- 
vocabulary, 
grammar, 
punctuation, 
syntax, discipline-
specific 
terminology, or 
rhetorical 
conventions—
that allow 
students to 
acquire 
knowledge 

Content 
Objectives 
What students 
will know and 
be able to do 
at the end of 
the unit 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connection
s 

Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:     Pre-AP World History          Grade: 9 

Unit 1: Historical Thinking Skills (2 weeks)  



Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:    Pre-AP World History           Grade: 9 

Unit 2  Technological and Environmental Transformations 4 weeks 

 
AP Standards: 
Analyzing 
Historical 
Sources and 
Evidence  
 
Common Core 
Standards:  
CCSS.ELA-
LITERACY.RH.
9-10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, 
attending to 
such features as 
the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.
9-10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary 
source; provide 
an accurate 
summary of 
how key events 
or ideas develop 
over the course 
of the text. 

Students will be able 
to discuss sections 
from their history 
textbook in small 
groups 
 
 
 
 
Students will be able to 
discuss the author's 
point of view, purpose, 
and audience  in small 
groups 
 
 
 
 
 
Students will be able 

to write a letter that 

defends a claim about 

the role of 

archaeology in 

history. 
 
 
 
 

Title  
Subtitle 
Summarize 
 
 
 
 
 
 
 
 
 
Analyze  
Evaluate  
Justify  
Primary Source 
Secondary Source  
 
 
 
 
 
 
 
 
Evidence 
Defend 
Archaeology  
 

SWBAT 
construct notes 
from their 
textbook in the 
History 
Department 
format. 
 
 
Students will be 
able to analyze 
BBC articles on 
Malala using the 
AP primary 
source graphic 
organizer. 
 
 
 
Students will be 
able to identify 
the different AP 
World History 
geographic 
regions. 
Students will be 
able to evaluate 
and analyze 
artifacts and who 
owns history.  
 
 
 
 
 
 
 
 
 
 

Textbook  
 
 
 
 
 
 
 
 
 
 
 
Malala BBC articles  
 
 
 
 
 
 
 
 
 
 
 
AP World History 
Regions Map 
 
Who Owns History 
packet  

 
 
 
 
 
 
 
 
 
 
 
English: Students 
used their source 
graphic organizer 
to analyze a BBC 
article on Malala. 
This showed 
students the 
connection 
between reading a 
source in history 
and reading a 
book in English  
  

 
 

 
 
 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/


 

Essential Questions In what ways did the Neolithic Revolution lead to new and more 

complex economic and social systems within human societies 

after 10,000 B.C.E.? 

 
What makes a civilization successful?  

 
What is “civilization”? Who is “civilized”?  

 
How does the definition of “civilized” depend upon unique 

cultural factors that developed in different regions? 

 

Learning Objectives for Unit Students will be able to identify and explain the causes and effects of the Neolithic 
Revolution. 
 
Students will be able to compare and contrast the political and social structures of 
Mesopotamia, Egypt, Indus Valley, Chinese, Mesoamerican, and Andean societies.  
 

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes,AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format and Gallery Walk project  

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 



AP World History 
Standards:  
 
1.1 I  
Archaeological 
evidence 
indicates that 
during the 
Paleolithic era,  
hunting-foraging 
bands of humans 
gradually 
migrated from 
their origin in 
East Africa to 
Eurasia, Australia, 
and the Americas, 
adapting their 
technology and 
cultures to new 
climate regions. 
 
1.2 I 
Beginning about 
10,000 years ago, 
the Neolithic 
Revolution led to 
the development 
of more complex 
economic and 
social systems  
 
1.2 II 
Agricultural and 
pastoral began to 
transform human 
societies  
 
1.3 I  
Core and 
foundational 
civilizations 
developed in a 
variety of 
geographical and 
environmental 
settings where 
agriculture 
flourished, 
including 
Mesopotamia in 
the Tigris and 
Euphrates River 
Valleys, Egypt in 
the Nile River 
Valley, Mohenjo-
daro and Harapa 
in the Indus River 
Valley, Shang in 
the Yellow River 
Valley, Olmec in 
Mesoamerica, 
and Chavin in 
Andean South 

SWBAT write 
comparisons and 
differences of 
skeletons and 
cave paintings in 
pairs.  
 
 
 
 
 
SWBAT defend a 
claim through 
writing an AP 
long essay 
outline 
 
SWBAT write and 
discuss an 
outline of a DBQ 
 
 
 
SWBAT discuss 
and write about 
the political and 
cultural impacts 
of Ancient Egypt 
in small groups 
 
 
 
SWBAT write and 
discuss the 
purpose of the 
artifacts  
 
 
SWBAT write an 
outline for a DBQ 
essay in pairs  
 
 
 
 
SWBAT write and 
discuss 
similarities and 
differences of the 
ancient dynasties 
in pairs 
 
SWBAT write an 
outline for a DBQ 
in pairs 
 

Compare  
Contrast  
Homo Sapiens  
Australopithecus  
Homo Erectus  
 
 
 
 
 
 
Neolithic Revolution  
Thesis 
Domestication  
 
 
 
Mesopotamia  
DBQ 
Hammurabi’s Code 
 
 
 
Nubia 
Giza  
Nile River  
Monotheism  
Old Kingdom  
New Kingdom  
Middle Kingdom  
 
 
Indus Valley  
 
 
 
 
 
Aryans  
Lawbook of Manu 
Schist carving  
Rig Veda  
Caste System  
Brhadaranyaka 

Upanishad 
Xia  
Zhou  
Shang 
 
 
 
 
Mesoameria 
Oceania  

SWBAT compare and 
contrast 
Australopithecus, 
Homo Sapien, and 
Homo Erectus 
skeletons. .  
SWBAT analyze the 
historical ideas 
portrayed in cave 
paintings. 
 
SWBAT evaluate the 
statement that the 
Neolithic Revolution 
was a major turning 
point in history 
 
SWBAT analyze 
sources about 
Hammurabi’s Code 
and outline a DBQ 
Essay  
 
SSWBAT analyze the 
political and cultural 
impacts of Ancient 
Egypt  
 
 
 
 
 
SWBAT analyze and 
predict the type of 
tools (artifacts) from 
the Indus River 
Valley 
 
SWBAT create a 
thesis statement 
using primary 
sources about the 
Indus Valley.  
 
 
SWBAT compare and 
contrast the different 
dynasties in Ancient 
China  
 
 
 
SWBAT create a 
thesis statement and 
outline a DBQ essay  
 
 
SWBAT create and 

Early Human 
webquest  
Cave paintings 
Textbook 
 
 
 
 
 
 
 
Neolithic Revolution 
Essay 
Thesis writing  
 
 
 
Hammurabi’s Code 
DBQ Rubric  
 
 
 
 
Webquest 
 
 
 
 
 
 
 
 
Artifacts 
Civilizations map   
 
 
 
 
DBQ India Packet  
 
 
 
 
 
 
Textbook  (chapter 
5) 
 
 

 
 
 
 
 
 
 
 
 
 
 
Physics: Students 
will look at the 
concepts they will 
use in physics that 
were developed by 
the 
Mesopotamians 
(Mr. Kaiser’s 
website) 
 
 
 
Math: Students 
will look at 
Ancient Egyptian 
mathematics and 
connect it to what 
they are currently 
studying.  



America.    
 
1.3 II 
The first states 
emerged within 
core civilizations 
in Mesopotamia 
and the Nile River 
Valley. 
 
1.3 III 
Culture played a 
significant role in 
unifying states 
through laws, 
language, 
literature, 
religion, myths, 
and monumental 
art.  
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 

 
 
SWBAT write an 
opening and 
closing 
statement in 
large groups 
 
 
 
 
 
SWBAT discuss 
and critique the 
visual 
representations  
in small groups 
 
 
 
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ outline 
through a unit 
test 

Mayans  
 
 

defend the an 
argument on which 
civilization 
(Mesopotamia, 
Egypt, China, Indus, 
or Mesoamerican) 
was the most 
successful 
 
 
SWBAT create a 
visual representation 
of an assigned 
civilization 
(Mesopotamia, 
Egypt, China, Indus, 
or Mesoamerican) 
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, 
short answer 
questions, and a DBQ 
outline on a unit test  

 
 
 
 
DBQ documents 
 
 
 
Chapter Notes  (2-6) 
 
 
 
 
 
 
 
 
 
 
Chapter Notes  
 
 
 
 
 
 
 
Unit Test 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/


Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject: Pre-Ap World History    Grade: 9 

Unit 3  Organization and Reorganization of Human Societies  5-6 Weeks 

events caused 
later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 

 

 
 
 
 

Essential Questions To what extent was the organization and reorganization of 

human societies between 600 B.C.E. and 600 C.E. the result of 

internal changes and external challenges, including 

environmental challenges?  

 
How did belief systems reinforce and/or alleviate social 

hierarchies?  

http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/


 
Why did rulers of states have to legitimize their power? 
How is power gained, used, and justified? 

 

Learning Objectives for Unit Students will be able to identify and explain the basic features and locations of the 
major world belief systems (Judaism, Christianity, and Buddhism)  prior to 600 C.E.  
 
Students will be able to synthesize the political, economic, and social structures of the 
Persian, Qin, Han, Gupta, Greek, and Roman Empires. 

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes, AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format, themes project, paper on power.   

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 

AP Standards:  
2.1 I  
Codifications and 
further 
developments of 
existing religious 
traditions 
provided a bond 
among people 
and an ethical 
code to live by  
 
2.1 II 
New belief 
systems and 
cultural traditions 
emerged and 
spread, often 
asserting 
universal truths  
 
2.1 III 
Belief systems 
generally 
reinforced 
existing social 
structures while 
also offering new 
roles and status 
to some men and 
women  
 
2.1 IV 
Other religious 
and cultural 
traditions, 
including 
shamanism, 
animism, and 
ancestor 
veneration, 
persisted  
 

SWBAT write a 
summary 
answering a 
major question 
from their 
chapter notes 
(chapters 7-12) 
 
 
SWBAT  annotate 
the primary 
sources and 
organize the 
information from 
the source into 
different 
categories of the 
primary source 
graphic organizer  
 
 
SWBAT write a 
compare and 
contrast outline 
with an AP level 
thesis and 
introduction 
paragraph 
 
 
 
SWBAT annotate 
the primary 
sources and 
organize the 
information from 
the source into 
different 
categories of the 
primary source 
graphic organizer 

Justify  
Evaluate 
 
 
 
 
 
 
 
Persian  
Alexander of 
Macedon 
Parthians 
Seleucids  
Sasanids  
 
 
 
 
 
 
Confucius  
Han Dynasty  
Qin Shihuangdi  
Legalism  
Daoism  
 
 
 
 
 
Mauryan dynasty 
Gupta dynasty  
Buddha  
Bhagavad Gita  
 

SWBAT identify and 
explain the social, 
political, cultural or 
economic structure 
for the Persian, Qin, 
Han, Gupta, Greek, 
and Roman Empires 
 
 
SWBAT analyze 
Zarathustra’s Good 
and Evil source and 
Herodotus’ source 
from the Persian 
Empire.  
 
 
 
 
 
 
SWBAT compare and 
contrast the schools 
of thought that 
emerged during the 
Han Dynasty 
(Confucianism, 
Daoism, and 
Legalism) 
 
 
SWBAT analyze 
Ashoka Adopts and 
promotes Buddhism 
primary source  from 
the Mauryan and 
Gupta dynasties  
 
 

Chapter Notes 
Textbook (7-12) 
 
 
 
 
 
 
 
Textbook (chapter 
7) 
Gold coin from 
Hellenistic era  
Empire Map  
Zarathustra Good 
and Evil  
Herodotus Reading  
 
 
 
 
Confucius reading 
Han women sources 
 
 
 
 
 
 
 
 
Buddhist art  
Ashoka Adopts and 
promotes Buddhism 
source 
Bhagavad Gita  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



2.2 I  
The number and 
size of key states 
and empires grew 
dramatically as 
rulers imposed 
political unity on 
areas where 
previously there 
had been 
competing states  
 
2.2 II  
Empires and 
states developed 
new techniques 
of imperial 
administration 
based, in part, on 
the success of 
earlier political 
forms  
 
2.2 III 
Unique social and 
economic 
dimensions 
developed in 
imperial societies 
in Afro-Eurasia 
and the Americas  
 
2.2 IV  
The Roman, Han, 
Persian, 
Mauryan, and 
Gupta empires 
encountered 
political, cultural, 
and 
administrative 
difficulties that 
they could not 
manage, which 
eventually led to 
their decline, 
collapse, and 
transformation 
into successor 
empires or states 
 
 
2.3 I  
Land and water 
routes became 
the basis for 
interregional 
trade, 
communication, 
and exchange 
networks in the 
Eastern 
Hemisphere  

 
 
 
 
 
 
SWBAT write an 
outline with an 
AP level thesis 
and introduction 
paragraph and 
one body 
paragraph as a 
class and in pairs. 
 
 
 
SWBAT discuss 
and write an 
outline with an 
AP level thesis 
and introduction 
paragraph and 
one body 
paragraph as a 
class and in pairs  
 
 
SWBAT write an 
outline with an 
AP level thesis 
and introduction 
paragraph and 
one body 
paragraph for a 
DBQ in pairs  
 
 
 
SWBAT debate 
and write an 
opening and 
closing 
statement  
 
 
 
 
SWBAT write a 
college-level 
paper using a 
novel and 
historical context 
 
 

 
 
 
 
 
 
 
 
 
 
 
Homer 
Athens 
Sparta 
Persian Wars 
Thermopylae 
Delian League  
 
 
 
 
 
 
Pax Romana  
Augustus  
Emperor  
Jesus 
Pivotal  
Emergence  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
SWBAT evaluate the 
impact of the Greeks 
on World History 
 
 
 
 
 
 
 
 
 
SWBAT evaluate the 
extent to which the 
emergence of 
Christianity can be 
considered a pivotal 
point in history 
 
 
 
 
 
 
 
SWBAT compare and 
contrast the role of 
women in Han China 
and Rome through a  
DBQ  
 
 
 
 
SWBAT create, 
evaluate, and defend 
an argument on 
which civilization 
(Greece, Persia, or 
Rome) was the most 
successful 
 
 

 
 
 
 
 
 
 
 
 
 
 
Chapter notes 
Textbook (chapter 
10) 
Socrates Reading  
Greek Pottery 
 
 
 
 
 
 
 
Tactics and abuse of 
the Early Roman 
Empire  
Jesus’ Moral source 
Roman art 
Chapter 11 Notes  
 
 
 
 
 
 AP World History 
DBQ 
Chapter Notes 
Textbook 
 
 
 
 
 
 
 
Chapter Notes  
Textbook (7-11) 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
2.3 II 
New technologies 
facilitated long-
distance 
communication 
and exchange  
 
2.3 III 
Alongside the 
trade in goods, 
the exchange of 
people, 
technology, 
religious and 
cultural beliefs, 
food crops, 
domesticated 
animals, and 
disease 
pathogens 
developed across 
extensive 
networks of 
communication 
and exchange  
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-

 
 
SWBAT  discuss 
the importance 
and different 
exchanges from 
the Silk Roads 
and  
 
 
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ outline 
through a unit 
test 
 
 
 
 
 
  
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

SWBAT create a 
paper assessing the 
power dynamics in 
Greece, Rome,  or 
Persia with the Lord 
of the Flies 
 
 
 
SWBAT  analyze the 
cross-cultural 
exchanges between 
Europe and Asia on 
the Silk Roads  
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, 
short answer 
questions, and a DBQ 
outline on a unit test  
 
 
 

 
 
 
 
 
Chapter Notes 
Textbook 7-12 
Lord of the Flies  
 
 
 
 
 
 
Silk Roads map  
 
 
 
 
 
 
Unit Test 
 
 
 
 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English: Students 
will use their 
knowledge from 
Lord of the Flies 
compare the 
power dynamics to 
the ones found in 
Persia, Greece, or 
Rome.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/


Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject: Pre-AP World History               Grade: 9 

Unit 4  Regional and Transregional Interactions  5-6 Weeks 

10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 
later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 

 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 

Essential Questions What were the primary causes and consequences of the 

expansion and intensification of communication and exchange 

networks between 600 C.E. and 1450? 

 
What is the value in studying cultural areas vs. states and why ?  

 
Did changes in this period occur more from the effects of 

nomadic migrations or urban growth?  

 
 To what extent did economic networks overlap during this 

http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/


period? 

 

Learning Objectives for Unit Students will be able to compare and contrast European and Japanese feudalism. 
 
Students will be able to analyze the cause and effect of demographic changes on 
nomadic migrations, urban growth, and pandemics.  
 
Students will be able to synthesize the political, economic, cultural and social structures 
of the Incas, Aztecs, Mayans, Tang, Song, Islamic, Byzantine, and Mongol Empires.   
 
Students will be able to evaluate the extent to which trade patterns influences and 
mirrored the outreach of the major world religions (Christianity, Buddhism, Islam, and 
Judaism)  

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes, AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format and project 

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 

AP World History 
Standards:  
 
3.1 I 
Improved 
transportation 
technologies and 
commercial 
practices led to 
an increased 
volume of trade, 
and expanded the 
geographical 
range of existing 
and newly active 
trade networks 
 
3.1 II 
 
The movement of 
peoples caused 
environmental 
and linguistic 
effects  
 
3.1 III 
Cross-cultural 
exchanges were 
fostered by the 
intensification of 
existing, or the 
creation of new, 
networks of trade 
and 
communication 
 
3.1 IV 
There was 
continued 

SWBAT write a 
summary 
answering a 
major question 
from their 
chapter notes 
(chapters 13-19) 
 
 
 
SWBAT  annotate 
the primary 
sources, organize, 
and question the 
information from 
the source into 
different 
categories of the 
primary source 
graphic organizer 
in small groups  
 
SWBAT write the 
economic 
consequences of 
the use of paper 
money in small 
groups 
 
SWBAT discuss 
the Quran’s 
expectations of 
humankind in 
small groups  
 
SWBAT 
individually write 
about the 

 
 
 
 
 
 
 
 
 
 
Du Fu  
Tang Dynasty 
Song Dynasty  
Wu Zhao  
 
 
 
 
 
 
 
 
Jiaozi  
 
 
 
 
 
 

SWBAT identify and 
explain the social, 
political, cultural or 
economic structure for 
the Incas, Aztecs, 
Mayans, Tang, Song, 
Islamic, Byzantine, and 
Mongol Empire.  
 
 
SWBAT analyze Du 
Fu’s poems focusing 
on the impact of the 
Tang and Song Empires 
impacts on Chinese 
society 
 
 
 
 
 
 
SWBAT identify and 
explain the economic 
consequences of the 
use of paper money 
through an AP-style 
short answer question  
 
 
SWBAT analyze and 
critically critique the 
Quran’s expectations 
of humankind  
 

Chapter Notes 
Textbook (13-19) 
 
 
 
 
 
 
 
 
Du Fu poems  
 
 
 
 
 
 
 
 
 
 
 
Pictures of jiaozi  
 
 
 
 
 
 

Spanish: Students 
will present about 
the Incan, Aztec, 
and Mayan 
cultures in Spanish  



diffusion of crops 
and pathogens, 
including 
epidemic diseases 
like the bubonic 
plague, 
throughout the 
Eastern 
Hemisphere along 
the trade routes 
 
3.2 I 
Empires collapsed 
and were 
reconstituted; in 
some regions new 
state forms 
emerged 
 
3.2 II 
Interregional 
contacts and 
conflicts between 
states and 
empires 
encouraged 
significant 
technological and 
cultural transfers, 
including 
transfers 
between Tang 
China and the 
Abbasids, 
transferes across 
the Mongol 
empires, transfers 
during the 
Crusades, and 
transfers during 
Chinese maritime 
activity led by 
Ming Admiral 
Zheng He.  
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 

consequences of 
Islam on world 
history 
 
SWBAT  discuss 
the similarities 
and differences 
between the 
Eastern and 
Western Holy 
Roman Empires  
 
SWBAT 
individually write 
about the 
consequences of 
the Mongol 
Empire on world 
history  
 
SWBAT discuss 
and summarize 
medieval 
expansion of 
Europe  
 
 
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ outline 
through a unit 
test 
 
 
 
 
 

 
Allah 
Quran  
Islam 
 
 
 
 
Shia 
Sunni 
 
 
 
 
 
Byzantine Empire  
Constantinople  
Justinian’s Code  
Charlemagne 
Vikings 
 
 
Yuan Dynasty  
Ottoman Empire  
 
 
 
 
 
 
 
Reconquista 
Dominicans 
Franciscans 
William the 
Conqueror  
Crusades 

 
SWBAT evaluate the 
impact of Islam on 
World History through 
an AP-style long essay  
 
 
 
 
SWBAT compare and 
contrast political 
structures and political 
outcomes of the 
Eastern and Western 
Holy Roman Empires  
 
SWBAT evaluate the 
impact of the Mongols 
on World History 
through an AP-style 
long essay 
 
 
 
 
SWBAT analyze the 
medieval expansions 
by Europeans through 
an AP DBQ Essay  
 
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, short 
answer questions, and 
a DBQ on a unit test 
 

 
Quran  
 
 
 
 
 
Textbook (Chapter 
14)  
BBC article: Sunnis 
and Shia: Islam's 
ancient schism 
 
 
 
Pope Gregory 
Reading  
DBQ 
 
 
 
 
Textbook (chapter 
17)  
 
 
 
 
 
 
 
Textbook (Chapter 
19) 
DBQ  
Maps of the 
Crusades  
 
 
Unit Test  

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/


Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:  Pre-AP World History         Grade: 9 

Unit 5  Global Interactions  4-5 Weeks 

CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 
later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 
 

 

 
 
 
 

Essential Questions To what extent did technological and cultural developments 

within human societies result in the “globalizing” of 

communication and exchange networks between 1450 and 1750? 

http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/


 
In what ways did the communication and exchange networks 

during this era reflect changes from and continuities with 

exchange networks in the previous period of world history? 

 
To what extent did Europe become predominant in the world 

economy during this period? Why? 

Learning Objectives for Unit Students will be able to trace the development of changes in trade, technology, and 
global interactions (i.e. Columbian Exchange, Slave trade, etc.)  
 
Students will be able to synthesize the political, economic, cultural and social structures 
of the English, French,  Ottoman, Spanish, Portuguese, Mongol and Russian Empires.   
 
Students will be able to analyze the significance of the Scientific Revolution on world 
society.  

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes, AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format and project 

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 



AP World History 
Standards: 
 
4.1 I  
In the context of 
the new global 
circulation of 
goods, there was 
an intensification 
of all existing 
regional patterns 
of trade that 
brought 
prosperity and 
economic 
disruption to the 
merchants and 
governments in 
the trading 
regions of the 
Indian Ocean, 
Mediterranean, 
Sahara, and 
overland Eurasia  
 
4.1 II 
European 
technological 
developments in 
cartography and 
navigation built 
on previous 
knowledge 
developed in the 
Classical, Islamic, 
and Asian worlds, 
and included the 
production of 
new tools, 
innovations in 
ship designs, and 
an improved 
understanding of 
global wind and 
currents patterns 
- all of which 
made 
transoceanic 
travel and trade 
possible  
 
4.1 III 
Remarkable new 
transoceanic 
maritime 
reconnaissance 
occurred in this 
period 
 
4.1 IV 
The new global 
circulation of 
goods was 
facilitated by 

SWBAT write a 
summary 
answering a 
major question 
from their 
chapter notes in 
pairs (chapters 
20-25) 
 
 
 
SWBAT 
summarize the 
cultural 
significance of 
the Aztec, Inca, 
and Mayan 
empires  in small 
groups  
 
SWBAT 
individually write  
the pros and cons 
of cross-cultural 
connections 
established 
between 1000-
1500  
 
SWBAT discuss 
the causes and 
effects of the 
cross-cultural 
interactions 
established 
between 1000-
1500 
 
SWBAT verbally 
discuss the 
technologies that 
explorers used in 
small groups  
 
SWBAT 
summarize the 
origins of 
conflicts in North 
America and 
Siberia  
 
SWBAT 
summarize in 
writing the 
ecological 
exchanges by the 
Columbian 
Exchange  
 
SWBAT write 
comparisons and 

 
 
 
 
 
 
 
 
 
 
 
Quipu  
Motecuzoma I  
 
 
 
 
 
 
 
Marco Polo 
Ibn Battuta 
Bubonic plague  
 
 
 
 
 
 
 
Renaissance  
 
 
 
 
 
 
 
 
Circumnavigation  
 
 
 
 
 
Seven Years War  

SWBAT identify and 
explain the social, 
political, cultural or 
economic structure 
for the English, 
French,  Ottoman,, 
Spanish, Portuguese, 
Mongol, and Russian 
Empires.   
 
 
SWBAT identify and 
explain the cultural 
significance of the 
Aztec, Incas, and 
Mayans  
 
 
 
 
SWBAT evaluate if 
the cross-cultural 
interactions 
established between 
1000-1500  were 
beneficial to the 
world  
 
 
 
SWBAT  identify and 
explain the causes 
and effects of the 
cross-cultural 
interactions 
established between 
1000-1500 
 
 
SWBAT analyze the 
technologies that 
assisted explorers 
such as da Gama and 
Columbus   
 
SWBAT identify and 
explain the origins of 
conflicts in North 
America and Siberia  
 
 
 
SWBAT identify and 
explain the 
ecological exchanges 
through the 
Columbian Exchange 
through an AP-style 

Chapter notes 
Textbook (Chapters 
20-25)  
 
 
 
 
 
 
 
 
Codex Borgia 
 
 
 
 
 
 
 
 
Black Plague 
Reading  
 
 
 
 
 
 
 
 
Renaissance Art  
Marco Polo Reading 
 
 
 
 
 
 
 
Christopher 
Columbus Reading  
 
 
 
 
Textbook (Chapter 
22)  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English: Students 
will create a 
project connecting 
Shakespeare’s  to 
the Elizabethan 
Era 
 
 
 
Geometry: 
Students will map 
out the routes 
explorers took and 
calculate the 
angles  
 
 
 



royal-chartered 
European 
monopoly 
companies that 
took silver from 
Spanish colonies 
in the Americas 
to purchase Asian 
goods for the 
Atlantic markets. 
Regional markets 
continued to 
flourish in Afro-
Eurasia by using 
established 
commercial 
practices and new 
transoceanic 
shipping services 
developed by 
European 
merchant. 
 
4.1 V 
The new 
connections 
between Eastern 
and Western 
Hemispheres 
resulted in the 
Columbian 
Exchange  
 
4.1 VI 
The increased in 
interactions 
between newly 
connected 
hemispheres and 
intensification of 
connections 
within 
hemispheres 
expanded the 
spread and 
reform of existing 
religions and 
created syncretic 
belief systems 
and practices.  
 
4.1 VII 
As merchants’ 
profits increased 
and governments 
collected more 
taxes, funding for 
the visual and 
performing arts, 
even for popular 
audiences, 
increased along 
with an 
expansion of 

differences the 
political and 
economic 
transformation 
by the Europeans 
in the 17th 
century  
 
 
 
SWBAT 
individually write 
a profile about a 
famous scientist 
from the 
Scientific 
Revolution  
 
SWBAT discuss 
the 
consequences of 
colonial 
settlement in 
small groups  
 
 
SWBAT 
individually write 
about the impact 
of the Atlantic 
slave trade   
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ outline 
through a unit 
test 
 

 
 
 
 
 
 
Columbian Exchange  
 
 
 
 
 
 
 
Seven Years War 
Glorious Revolution  
Reformation  
30 Years War  
English Civil War  
Peter the Great  
 
 
 
 
 
 
Kepler 
Galileo  
Newton 
 
 
 
 
 
Smallpox  
Siver  
Indentured servitude  
 
 
 
 
 
Atlantic Slave Trade  
Triangular Trade  
Middle Passage 
Abolition  

short answer  
 
SWBAT compare and 
contrast the political 
and economic 
transformations by 
the English, Spanish, 
Russian, and French   
 
 
 
 
 
 
SWBAT research 
famous scientists 
from the Scientific 
Revolution  
 
 
 
 
SWBAT analyze 
primary sources 
about the 
consequences of 
colonial settlement 
during the 16th-19th 
centuries  
 
SWBAT evaluate the 
impact of the 
Atlantic slave trade 
on world history 
through an AP -style 
long essay  
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, 
short answer 
questions, and a DBQ 
on a unit test 
 

 
 
 
 
Columbian 
Exchange Map 
 
 
 
 
 
 
Wealth of Nations 
Peter the Great 
political cartoon 
 
 
 
 
 
 
 
 
 
Galileo Galilei Letter  
 
 
 
 
 
 
 
Silver DBQ 
 
 
 
 
 
 
 
Slave trade map 
A Cargo of Black 
Ivory  
Slave ship diagram  
Advertisement for 
slaves  
 
Unit Test  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Physics: Students 
will create a 
profile about a 
famous scientist 
from this era and 
their contribution 
to science  



literacy 
 
4.2 I  
Beginning in the 
14th century, 
there was a 
decrease in mean 
temperatures, 
often referred to 
as the Little Ice 
Age, around the 
world that lasted 
until the 19th 
century, 
contributing to 
changes in 
agricultural 
practices and the 
contraction of 
settlement in 
parts of the 
Northern 
Hemisphere  
 
4.2 II 
Traditional 
peasant 
agriculture 
increased and 
changed, 
plantations 
expanded, and 
demand for labor 
increased. These 
changes both fed 
and responded to 
growing global 
demand for raw 
materials and 
finished products  
 
4.2 III 
As social and 
political elites 
changed, they 
also restructured 
ethnic, racial, and 
gender 
hierarchies  
 
4.3 I  
Rulers used a 
variety of 
methods to 
legitimize and 
consolidate their 
power 
 
 4.3 II  
Imperial 
expansion relied 
on the increased 
use of 



gunpowder, 
cannons, and 
armed trade to 
establish large 
empires in both 
hemispheres  
 
4.3 III 
Competition over 
trade routes, 
state rivalries, 
and local 
resistance all 
provided 
significant 
challenges to 
state 
consolidation and 
expansion  
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/


Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:      Pre-AP World History         Grade: 9 

Unit 6  “Industrialization and Global Integration 7 Weeks 

later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 
 

 
 
 
 
 
 

Essential Questions Why might this period in world history be considered the “Age of 

Revolution”? 

 
What were the causes and consequences of these revolutions?  

 

http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/


How effective were revolutionaries in achieving their goals?  

 
Why might this time period be considered the “Age of 

Imperialism”?  

 
How did revolutions in one part of the world compare with those 

in another part of the world? Consider both causes and 

consequences. 

Learning Objectives for Unit Students will be able to synthesize the political, economic, cultural and social structures 
of the English, French, Japanese,  Ottoman, Islamic, Chinese, Russian Empires.   
 
Students will be able to compare and contrast the American, French, Haitian and Latin 
American Revolutions.  
 
Students will be able to identify and explain the causes and effects of industrialization. 
 
Students will be able to trace patterns of human migrations in North America, Europe, 
Africa, and South America. 
 
Students will be able to identify and explain the motives and impacts of imperialism.  

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes, AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format,  research paper, and project 

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 



AP World History 
Standards: 
 
5.1 I 
Industrialization 
fundamentally 
changed how 
goods were 
produced  
 
5.1 II 
New patterns of 
global trade and 
production 
developed and 
further integrated 
the global 
economy as 
industrialists 
sought raw 
materials and 
new markets for 
the increasing 
amount and array 
of goods 
produced in their 
factories.  
 
5.1 III 
To facilitate 
investments at all 
levels of 
industrial 
production, 
financiers 
developed and 
expanded various 
financial 
institutions.  
 
5.1 IV 
There were major 
developments in 
transportation 
and 
communication, 
including 
railroads, 
steamships, 
telegraphs, and 
canals  
 
5.1 V 
The development 
and spread of 
global capitalism 
led to a variety of 
responses  
 
 
5.1 VI 
The ways in 

SWBAT write a 
summary 
answering a 
major question 
from their 
chapter notes 
(chapters 26-32) 
 
 
 
SWBAT discuss 
the influence of 
the Ottoman, 
Safavid, and 
Mughal empires 
in small groups 
 
SWBAT discuss 
the causes and 
effects of the 
Enlightenment in 
small groups  
 
SWBAT 
individually write  
the causes and 
effects of the 
American, 
French, Haitian, 
and Latin 
American 
Revolutions  
 
SWBAT discuss 
the significance 
of the Industrial 
Revolution in 
small groups  
 
 
SWBAT discuss 
the Age of 
Independence in 
the U.S., Canada, 
and South 
America in pairs  
 
SWBAT verbally 
criticize 
European 
imperialism in 
small groups  
 
 
SWBAT 
individually write 
a research paper 
in MLA format 
 

 
 
 
 
 
 
 
 
 
 
Ottoman Empire 
Safavid Empire 
Mughal Empire  
 
 
 
 
John Locke 
Jacques Rousseau 
 
 
 
American Revolution  
French Revolution  
Louis XVI 
National Assembly 
Napoleon Bonaparte 
Toussaint Louverture  
Simon Bolivar 
 
 
 
 
Factory System  
Corporations  
Urbanization  
Migration  
Karl Marx 
 
 
 
 
 
 
 
 
 
Imperialism  
Opium Wars 
Boxer Rebellion  
King Leopold II 

SWBAT identify and 
explain the social, 
political, cultural or 
economic structure 
for the English, 
French,  Ottoman, 
Japanese, Chinese, 
Islamic, and Russian 
Empires.  
 
SWBAT evaluate the 
extent to which the 
Ottoman, Safavid, 
and Mughal empires 
influenced world 
history 
 
SWBAT identify and 
explain the causes 
and effects of the 
Enlightenment  
 
SWBAT analyze the 
causes and effects of 
the American, 
French, Haitian, and 
Latin American 
Revolutions 
 
 
 
 
 
SWBAT evaluate the 
significance of the 
Industrial Revolution 
through an AP long 
essay outline  
 
 
SWBAT compare and 
contrast the Age of 
Independence in the 
U.S., Canada, and 
South America  
 
 
SWBAT analyze and 
criticize  primary 
sources about 
European 
imperialism 
 
 
SWBAT research  a 
political conflict from 
history  and how it 
connects to the 
characters in The 

 
 
 
 
 
 
 
 
 
 
Textbook Chapter 
27 
 
 
 
 
 
Second Treatise of 
Civil Government 
The Social Contact  
 
 
DBQ 
Declaration of the 
Rights of Man and 
Citizen  
 
 
 
 
 
 
 
Textbooks (Chapter 
29)  
Industrial Europe 
Map  
Communist 
Manifesto  
 
 
 
 
 
 
 
 
White Man’s Burden 
Banning Opium in 
China source  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



which people 
organized 
themselves into 
societies also 
underwent 
significant 
transformation in 
industrialized 
states due to the 
fundamental 
restructuring of 
the global 
economy  
 
5.2 I 
Industrializing 
powers 
established 
transoceanic 
empires  
 
5.2 II 
Imperialism 
influenced state 
formation and 
contraction 
around the world  
 
5.2 III 
New racial 
ideologies, 
especially social 
Darwinism, 
facilitated and 
justified 
imperialism  
 
5.3 I 
The rise and 
diffusion of 
Enlightenment 
though that 
questioned 
established 
traditions in all 
areas of life often 
preceded 
revolutions and 
rebellions against 
existing 
governments  
 
5.3 II  
Beginning in the 
18th century, 
peoples around 
the world 
developed a new 
sense of 
commonality 
based on 
language, 
religion, social 

 
 
 
 
 
 
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ outline 
through a unit 
test 
 
 

House of the Spirits  
 
 
 
 
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, 
short answer 
questions, and a DBQ 
on a unit test 
 
 
 
 
 
 
 
 

Political cartoon 
about England, 
Russia, and Turkey  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Unit Test  

 
 
 
 
 
 
 
 
 
 
English: History 
and English history 
paper on conflicts 
from world history 
and conflicts in the 
novel  



customs, and 
territory. These 
newly imagined 
national 
communities 
linked this 
identity with the 
borders of the 
state, while 
governments 
used this idea to 
unite diverse 
populations.  
 
5.3 III 
Increasing 
discontent with 
imperial rule 
propelled 
reformist and 
revolutionary 
movements. 
 
5.3 IV 
The global spread 
of European 
political and 
social thought 
and the 
increasing 
number of 
rebellions 
stimulated new 
transnational 
ideologies and 
solidarities  
 
5.4 I 
Migration in 
many cases was 
influenced by 
changes in 
demographics in 
both 
industrialized and 
unindustrialized 
societies that 
presented 
challenges to 
existing patterns 
of living.  
 
5.4 II 
Migrants 
relocated for a 
variety of 
reasons.  
 
5.4 III 
The large-scale 
nature of 
migration, 
especially in the 



19th century, 
produced a 
variety of 
consequences 
and reactions to 
the increasingly 
diverse societies 
on the part of 
migrants and the 
existing 
populations.  
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 
later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/2/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
http://www.corestandards.org/ELA-Literacy/RH/9-10/6/


Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:   Pre-AP World History      Grade: 9  

Unit 7  Accelerating Global Change and Realignments 6  Weeks 

point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 
 
 
 
 
 

 

 
 
 
 

Essential Questions To what extent does ideology play a role in explaining the 

frequency and duration of conflict in the 20th century? 

 
What are the economic, social, and political characteristics of 

globalization? 

  
Does 20th-century globalization represent a new phenomenon in 



world history? Why or why not? 

  
In what ways does popular culture (art, film, sport, etc.) reflect 

the major political, economic, and social issues of the time 

period?  

Learning Objectives for Unit Students will be able to compare and contrast the causes and effects of World War I and 
World War II 
 
Students will be able to analyze primary sources from independence movements and 
leaders after World War II  
 
Students will be able to evaluate the inevitability of the Cold War. 
 
Students will be able to synthesize the political, economic, cultural and social structures 
of England, France, Germany, Ottoman Empire, Japan, China, U.S. and Russia/Soviet 
Union .   

Performance tasks: Formative 
and Summative 

Formative: Reading Quizzes, primary source analysis, chapter notes, AP Writing (DBQ, 
short answer, and long essay)  
Summative: Unit Test in AP format,  paper,  and project 

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 



AP Standards: 
 
6.1 I 
Researchers 
made rapid 
advances in 
science that 
spread 
throughout the 
world, assisted by 
the development 
of new 
technology 
 
6.1 II  
During a period of 
unprecedented 
global population 
expansion, 
humans 
fundamentally 
changed their 
relationship with 
the environment  
 
6.1 III  
Disease, scientific 
innovations, and 
conflict led to 
demographic 
shifts 
 
6.2 I 
Europe 
dominated the 
global political 
order at the 
beginning of the 
20th century, but 
both land-based 
and transoceanic 
empires gave way 
to new states by 
the century’s end  
 
6.2 II 
Emerging 
ideologies of anti-
imperialism 
contributed to 
the dissolution of 
empires and the 
restructuring of 
states  
 
6.2 III 
Political changes 
were 
accompanied by 
major 
demographic and 
social 
consequences  

SWBAT write a 
summary 
answering a 
major question 
from their 
chapter notes 
(chapters 33-38) 
 
 
 
 
SWBAT 
individually 
summarize the 
causes and 
effects of WWI 
 
 
 
 
SWBAT discuss 
the rise of Hitler, 
Mussolini, Lenin, 
and FDR and 
what conditions 
allowed them to 
stay in power in 
small groups 
 
SWBAT 
individually write 
a DBQ about 
gender roles in 
Latin America in 
the 20th century 
 
 
SWBAT 
individually write 
an AP-style long 
essay about the 
impact of Indian, 
Chinese, 
Japanese, or 
African 
nationalism on 
world history  
 
SWBAT verbally 
explain the 
causes and 
effects of WWII 
on world society 
in small groups  
 
SWBAT discuss 
the impacts of 
the Cold War on 
Iran, the U.S., 

 
 
 
 
 
 
 
 
 
 
 
Stalemate 
Alliance systems 
Militarism 
Nationalism  
Archduke Franz 
Ferdinand  
Fronts 
Influenza 
 
Hitler 
Mussolini 
Lenin 
FDR 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gandhi 
Jiang Jieshi 
Mao Zedong 
 
 
 
 
 
 
 
 
Atomic Bomb 

SWBAT identify and 
explain the social, 
political, cultural or 
economic structure 
for  England, France, 
Germany, Ottoman 
Empire, Japan, China, 
U.S. and 
Russia/Soviet Union  
 
SWBAT analyze the 
causes and effects of 
World War I on world 
history  
 
 
 
 
 
SWBAT examine the 
rise of Hitler, 
Mussolini, Lenin, and 
FDR and what 
conditions allowed 
them to stay in 
power 
 
 
SWBAT analyze 
primary source 
documents about the 
gender roles in Latin 
America in the 20th 
century  
 
SWBAT evaluate the 
impact of Indian, 
Chinese, Japanese, or 
African nationalism 
movements on world 
history  
 
 
 
 
 
SWBAT identify and 
explain the causes 
and effects of WWII 
on world history  
 
 
 
SWBAT analyze the 
impact of the Cold 
War on Iran, the 
U.S., the USSR, Cuba, 

 
 
 
 
 
 
 
 
 
 
 
Political Cartoons: 
By: Trier and  
Windsor 
Photographs  
Propaganda posters  
 
 
 
 
Textbook  
Great Depression 
Stock Activity  
 
 
 
 
 
 
2013 AP World 
History DBQ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
6.2 IV 
Military conflicts 
occurred on an 
unprecedented 
global scale  
 
6.2 V 
Although conflict 
dominated much 
of the 20th 
century, many 
individuals and 
groups - including 
states - opposed 
this trend. Some 
individuals and 
groups, however, 
intensified the 
conflicts.  
 
6.3 I 
States responded 
in a variety of 
ways to the 
economic 
challenges of the 
20th century. 
 
6.3 II 
States, 
communities, and 
individuals 
became 
increasingly 
interdependent, a 
process 
facilitated by the 
growth of 
institutions of 
global 
governance. 
 
6.3 III 
People 
conceptualized 
society and 
culture in new 
ways; rights-
based discourses 
challenged old 
assumptions 
about race, class, 
gender, and 
religion. In much 
of the world, 
access to 
education, as well 
as participation in 
new political and 
professional 
roles, became 
more inclusive in 

USSR, Cuba, and 
China. 
  
 
 
 
SWBAT 
individually write 
a DBQ using six 
primary sources 
on the Green 
Revolution  
 
SWBAT verbally 
defend their 
position about 
the inevitability 
of the Cold War 
 
SWBAT 
individually write 
an essay  about 
the psychological 
effects of war on 
humans  
 
 
 
 
 
 
 
 
 
SWBAT write 
answers to  
multiple choice 
questions, short 
answers, and a 
DBQ on a unit 
test 

Axis Powers 
Allie Powers 
Holocaust  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Green Revolution  

and China   
 
 
 
 
 
 
SWBAT analyze 
seven primary source 
documents about the 
Green Revolution  
 
 
SWBAT debate if the 
Cold War was 
inevitable.  
 
 
 
SWBAT analyze 
primary and 
secondary sources 
about the  
psychological effects 
of war on humans  
 
 
 
 
 
 
 
 
 
SWBAT identify and 
describe unit content 
through  multiple 
choice questions, 
short answer 
questions, and a DBQ 
on a unit test 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
Clips from the 
Iranian Hostage 
Crisis  
Bay of Pigs Satellite 
images and maps  
 
 
 
 
 
 
 
AP DBQ  
 
 
 
 
 
 
 
 
 
 
 
Textbook (Chapters 
33 and 36)  
Accounts from WWI 
soldiers 
Accounts from 
WWII soldiers 
Accounts from 
Vietnam soldiers 
Accounts from 
Iraq/Afghanistan 
soldiers  
 
 
 
 
Unit Test  

 
 
 
Physics/Math: 
Students will look 
complete a 
webquest on  the 
physics and math 
behind  WWII 
weapons (atomic 
bomb)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
English: Students 
will be reading A 
Long Way Gone 
about a child 
soldier and their 
experience 
through war. They 



terms of race, 
class, and gender  
 
6.3 IV 
Popular and 
consumer culture 
became more 
global  
 
 
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 
later ones or 
simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 

will connect that 
experience from 
the book to 
someone from 
WWI, WWII, 
Iraq/Afghanistan, 
or Vietnam 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
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http://www.corestandards.org/ELA-Literacy/RH/9-10/3/
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Abbott Lawrence Academy 2016-2017 Curriculum Map:  
Subject:   Pre-AP World History            Grade: 9 

Unit 8  AP Review  4 Weeks 

Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts. 
 

 

 
 
 
 

Essential Questions How can I be successful as an AP student? 

 
How can I score high on an AP exam to earn college credit? 

Learning Objectives for Unit Students will be able to identify and explain a country or region’s origin. 
 
Students will be able to analyze primary and secondary sources pertaining to an 
assigned country or region. 



 
Students will be able to present to the class an assigned country or region’s origin. 
 
Students will be able research a college and its AP requirements  

Performance tasks: Formative 
and Summative 

Summative: Source Graphic Organizer, Project Check Ins, and If History Had An 
Instagram  
Formative: Final Exam and Projects 

CC 
Standards/ 
Lawrence 
Standards 

Language 
Objectives 

Academic 
Language 
 

Content 
Objectives 
 

Texts and 
Supplementa
l Learnings 

Cross-
Content 
Connections 

AP World History 
Standards:  
 
None 
 
Common Core 
Standards:  
 
CCSS.ELA-
LITERACY.RH.9-
10.1  
Cite specific 
textual evidence 
to support 
analysis of 
primary and 
secondary 
sources, attending 
to such features 
as the date and 
origin of the 
information. 
 
CCSS.ELA-
LITERACY.RH.9-
10.2 
Determine the 
central ideas or 
information of a 
primary or 
secondary source; 
provide an 
accurate summary 
of how key events 
or ideas develop 
over the course of 
the text. 
 
CCSS.ELA-
LITERACY.RH.9-
10.3 
Analyze in detail a 
series of events 
described in a 
text; determine 
whether earlier 
events caused 
later ones or 

SWBAT discuss a 
country/regions 
origins in small 
groups  
 
 
 
 
SWBAT discuss 
primary and 
secondary 
sources from 
their 
country/region in 
small groups  
 
 
SWBAT verbally 
present about an 
assigned 
country/region 
and its origins in 
world history in 
small groups  
 
SWBAT 
individually 
justify in writing 
the most  famous 
person for event 
from world 
history  
 
SWBAT discuss 
the requirements 
to receive credits 
for AP classes for 
top colleges and 
universities  in 
large groups  
 
SWBAT 
individually 
reflect and write 
about  their 
freshman year in 
history.  

Analyze 
Evaluate 
Political  
Geographical 
Social 
Environmental  
Economic 
Cultural  
 

SWBAT research an 
assigned country or 
region of the world 
and its origins 
through world 
history  
 
 
SWBAT analyze 
primary and 
secondary sources 
about their assigned 
country or region  
 
 
 
 
SWBAT create a 
presentation about 
an assigned country/ 
region and its origins 
in world history  
 
 
 
SWBAT create an 
instagram post about 
a famous person or 
event from the year 
and justify their post.  
 
 
SWBAT research 
their top colleges 
and their 
requirements to 
receive credits for AP 
classes 
 
 
 
SWBAT compose a 
letter giving  advice 
on how to be 
successful in Pre-AP 

Textbook (chapters 
1-38)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
How to write a 
professional email 
document  

 

http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
http://www.corestandards.org/ELA-Literacy/RH/9-10/1/
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simply preceded 
them. 
 
CCSS.ELA-
LITERACY.RH.9-
10.6 
Compare the 
point of view of 
two or more 
authors for how 
they treat the 
same or similar 
topics, including 
which details they 
include and 
emphasize in their 
respective 
accounts 
 

 
 
 
SWBAT discuss 
the impact of the 
Lawrence mills 
and 
industrialization 
in the world in 
small groups  
 
SWBAT discuss 
and construct a 
project that 
serves the 
greater Lawrence 
community 

World History to 
future Abbott 
freshman.  
 
 
SWBAT research the 
impact of  Lawrence 
mills and 
industrialization in 
the world 
 
 
 
SWBAT create a 
project that serves 
the greater Lawrence 
community 
 
 
 
 
 

 
 
 
 
 
 
Letter template  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.corestandards.org/ELA-Literacy/RH/9-10/6/
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